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English Policy 
 

Vision – The Essential Characteristics 
At Durweston we want our children to be  confident and effective across the three areas of literacy: speaking and listening; 
reading and writing.   
 
When speaking, we would like our children to have 

• A talent for listening attentively so as to understand what is being said.  
• A rich and varied vocabulary that gives clarity and interest to conversations. 
• Clear speech that can be easily understood by a range of audiences. 
• An excellent grasp of the rules used in English conversation, such as tenses and the grammatical structure of sentences. 
• A highly developed ability to tell stories that capture the interest and imagination of the audience. 
• A delight in initiating and joining in conversations. 
• Respect for others when communicating, even when views differ 

 
As readers, we would like our children to have: 

• Excellent phonic knowledge and skills. 
• Fluency and accuracy in reading across a wide range of contexts throughout the curriculum. 
• Knowledge of an extensive and rich vocabulary. 
• An excellent comprehension of texts. 
• The motivation to read for both study and for pleasure. 
• Extensive knowledge through having read a rich and varied range of texts. 

As writers, we would like our children to have: 
 
• The ability to write fluently and with interesting detail on a number of topics throughout the curriculum. 
• A vivid imagination which makes readers engage with and enjoy their writing. 
• A highly developed vocabulary and an excellent knowledge of writing techniques to extend details or description. 
• Well-organised and structured writing, which includes a variety of sentence structures. 
• Excellent transcription skills that ensure their writing is well presented and punctuated, spelled correctly and neat. 
• A love of writing and an appreciation of its educational, cultural and entertainment values 
 
 

Equality, Diversity and Inclusion 

 
Our curriculum planning ensures regular, progressive access to English for all children, irrespective of gender, race, creed or 
disability. We recognise the fact that we have children of differing ability in all our classes, and we provide suitable learning 
opportunities for all. Lessons are scaffolded to support struggling learners and Talk 4 Writing strategies (Appendix 13) ensure 
that all children are given plenty of opportunities to orally rehearse before writing.  Children may work in a variety of different 
groupings or individually in order to support and extend their learning. Tasks may be scaffolded by resources, support or 
outcome. Please see the Durweston Planning checklist. (Appendix 1) When progress falls significantly outside the expected 
range, children may have additional needs. After discussion with the SENDCO, literacy support may be arranged. Children on the 
SEND register have specific Learning Journeys. If targets are linked to English, the LJ will be stuck in the back of the child’s English 
book so that steps to success and outcomes can be highlighted.  
 
 

Speaking 
 

The teaching of speaking and listening is embedded across all curricular areas. Opportunities are given in all lessons for children 
to talk about their ideas, thoughts and opinions and to verbalise their learning. All children are encouraged to talk in full 

sentences. Class Reflection and Big Question opportunities are planned termly by teachers linked to current learning which 
provide modelled sentence stems to discuss ideas and share understanding.  
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Writing 
 

The teaching of writing takes place in a daily English lesson (Writing Genres progression Appendix 2) but skills are practised and 
reinforced across all areas of the curriculum.  A planning grid is completed at the beginning of each topic identifying 
opportunities for writing across the curriculum that term.  (Appendix 3) We teach writing genres based around the four 
purposes: writing to entertain, writing to inform, writing to persuade and writing to discuss. Teachers use the Talk for Writing 
structure to plan and teach writing, with one T4W unit being completed each half term. Text lengths are appropriate to the age 
and stage of the children in each class but should never be longer than 350 words and can be much shorter.  Teachers create 
toolkits across the year to support independent writing in all curricular areas and across genres. These are displayed and built 
upon continually throughout the year.  

 
 
Grammar and Punctuation/Sentence Level Work/Vocabulary 
Each lesson includes teaching and/or practise/revision of the key grammar and punctuation skills required by the age and ability 
of the children.  We use the Alan Peat Sentence Structures (see Appendix 4) to support this, writing sentences in context. 
Vocabulary is carefully considered and teachers create a language rich environment displaying new words being learned 
appropriate to curricular topics and texts being studied. These words include images, where appropriate, to support learners. 
 
Spelling/Phonics 
Regular spelling teaching follows the National Curriculum. In Starfish and Dolphins, children learn and consolidate all of the 
phonics up to Phase 5 using Jolly Phonics, Letters and Sounds and Phonics Play.  Information regarding phonics teaching is sent 
to parents annually (Appendix 14).  Once they can securely read each sound, they use them in words. Common exception words 
are taught alongside this.  Children read and write the sounds they are currently learning daily.  In Seahorses, Sharks and 
Porpoises we follow No Nonsense Spelling supplemented by other resources from Twinkl. We also subscribe to the Spelling Shed 
website.  Spellings are sent home weekly to learn. These consist of a variety of patterns, rules and phonic groupings, words 
linked to topics/class work and include the common exception and statutory words for the children’s stage/ability (see appendix 
5) 
 
Pupils’ Record of Work 
 
Children are expected to “miss a line” when writing which leaves space for editing their work.  They do not use rubbers but cross 
out mistakes with a single line through the whole word. When writing, children should begin by a period of working in silence; 
they are expected to think about what they have been asked to do and ‘have-a-go’ at spellings, using their   knowledge of rules, 
patterns and phonics. All children have access to mats showing the basic and advanced code and appropriate High Frequency 
words to support spelling as they write (Appendix 6 and available on T drive).  They are expected to go back and check spellings 
after they have completed a piece of work using appropriate dictionaries.  When a piece of extended writing is marked the 
teacher will select 1-3 spellings, as appropriate, for the child to learn by writing a line and using Look, Say, Cover, Write, Check.  
 
Handwriting 
Cranbourne Cursive is taught from Reception. Handwriting is practised in short but regular sessions and always under adult 
supervision in EYFS/KS1. In KS2, children can use pen for some pieces of work at the teacher’s discretion. Pens are provided by 
the school.  
 
 
EYFS 
Fine motor skills are developed throughout the Early Years using a variety of resources such as tweezers, playdough and pegs. 
The correct tripod pencil grip is formed and corrected when required with a pencil grip or adult assistance.  Children are 
encouraged to mark-make daily through role play and creative opportunities. There are adult led activities with guided writing 
or independent writing tasks completed throughout each week. Children have the opportunity to use sound cards, handwriting 
prompts or key word cards to develop their letter and word formations, leading to sentences and longer pieces of writing. 
 
 
 
 
 
 
 



Durweston CE VA Primary School                                                                                                                                                 English Policy Autumn 2019 

Page 4 of 58 

 

 
 
 
 
 
 
Writing Marking and Assessment 
Each class displays a set of non-negotiables (Al;-the-time Toolkit) for children to follow during all writing activities. (See appendix 
7) These form part of the daily assessment, alongside the objectives set for the particular lesson.  
 
Marking should: 
Identify what the child has done well, though the way this is done is up to individual teachers: eg, two stars, pink pen, 
smiley faces, ticks etc. 
In most cases, marking should correct or direct the children to correct all errors; exceptions might be made in the case of 
children with SEND.   
Identify something the child needs to improve.  Again, this can be done in various ways: green highlighter, a thinking face, 
or simple symbols. 
Squiggle under a word - spelling to correct 
X in margin - full stop missing - you put it in 
Upside down V - put in a good word 
R = repetition - find it and change it 
Brackets - rewrite this bit so I can understand it 
? = there is something wrong here - find it and put it write 
Circle a word - weak word - try again! 
Sp + correct spelling written at the end of a piece of work - write a line of the correct spelling and make sure you learn it! 
If appropriate, include a 'next time' comment 
If appropriate, add to or amend the targets on the front of the child's book 
If appropriate, a whole class marking sheet might be completed to aid future planning. 
 
Teachers may decide on their own marking symbols –these are suggestionsm not compulsory. 
 
Children have individual writing targets to work towards which are written on the front of the child’s writing book. As children 
grow in confidence and ability, they will add their own targets to those of the teacher. 
Independent writing tasks are completed regularly throughout the year and across the curriculum and are used to assess each 
child’s individual progress. These (and teacher knowledge of daily work) are used to inform the judgements inputted onto 
Insight (our internal tracking system) at the beginning and end of the Autumn term and at the end of the Spring and Summer 
terms.  Moderation takes place to ensure parity of judgements for year 2s and year 5s who are split across two classes. Results 
from Spelling and Grammar tests are recorded at the same times, depending on year group. We use the Writing Framework 
objectives for KS1 along with the Grammar and Punctuation expectations in Years 1 and 2 and the KS2 Writing Framework 
alongside the Years 3-6 grammar and punctuation expectations in Years 3-6. (Appendix 8)  
 
Scores from Phonics and/or Grammar, Punctuation tests are also recorded on INSIGHT. The scaled score is recorded as a 
comment. 
 

Resources 
Wide lined books are used for early writing in Reception.  Children progress to 15 mm lined A4+ books, then 12mm lined and 
finally 8mm lined plus margin A4+ books when the teacher feels they are ready.   
 

 
Reading 

 
The teaching of reading takes place in a daily reading lesson and skills are practised and reinforced using a variety of fiction and 
non-fiction texts. We follow the VIPERS structure to teach core reading skills. (appendix 9) Teachers read daily to the class for 
pleasure, drawing on a variety of high quality, language rich texts (appendix 10) where vocabulary and literary features, such as 
idioms, are discussed. Foundation subject lessons will include short written pieces to be read together as a class in order to 
reinforce current skills and the vocabulary being taught in reading and writing.  
 
EYFS 
Reception children work through initial sounds, followed by key words and tricky words using the Jolly phonics scheme and the 
Letters and Sounds document.  Once on individual reading books, the children are heard read by an adult at least three times 
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each week. This will be recorded in their reading record with a comment to show what the child needs to do next – this could be 
the meaning or pronunciation of a word or what discussion around the text has taken place 
 
Phonics Check:   
Teachers will use the Durweston Phonics Tracking Sheets (Appendix 11) to identify the sounds/words which should be practised 
next. These will be recorded in the child’s reading record with a circle drawn around them so that school staff, parents and the 
child know what needs to be practised. This will continue throughout the school until no longer necessary.  
 
 
Dolphins and Seahorses (Years 1-3)  
Years 1-3 work through a 3-week cycle of group reading, phonics checking and individual reading. Group reading may not be 
appropriate for all children in which case they will be heard individually. Phonics continues to be taught through Lettres and 
Sounds. 
Group Reading: During this time, teachers use the VIPERS question stems (Appendix 9) for KS1 to devise questions which teach 
the National Curriculum objectives (content domains). Children’s responses are oral and are only recorded to show 
understanding of meeting the objectives or for next steps to be identified.  
Individual Reading: All children will be heard reading at least once a week. This will be recorded in their reading record with a 
comment to show what the child needs to do next – this could be the meaning or pronunciation of a word or what discussion 
around the text has taken place 
 
SEND children will be heard daily and vulnerable/disadvantaged children 2 -3 times a week where appropriate/necessary.  
 
Sharks and Porpoises (Years 4-6) 
In addition to the above, in Years 4-6, all children participate in whole class reading sessions which enable the teacher to work 
with everyone on challenging texts. Texts are carefully chosen to provide the children with challenging vocabulary and written 
structures which will feed into their writing. Teachers use the VIPERS question stems (Appendix 9) for KS2 to devise activities 
which teach the National Curriculum objectives (content domains). Children’s responses are recorded in their own reading 
journal. Part of these lessons may involve children reading aloud.  
 
Home Reading 
All children are required to read a minimum of 5 times per week at home. They will all have a reading book and reading record 
for this purpose, which should be brought into school every day and kept in their tray. They are encouraged to change this book 
independently when necessary. Teachers will tell children and inform parents (through the reading record) when they are ready 
to move to the next level until they move onto being ‘free’ readers. Parents are encouraged to read with their children as often 
as possible and help them to record this in their reading record book. Older children are expected to record their own daily 
reading and complete tasks related to this weekly as part of their homework. Home-school reading records are monitored 
weekly by the teacher. Also in the reading records are the sounds/words/vocabulary that children should be practising so that 
these can be worked on at home. Children who are not reading regularly at home will be asked to read in school during 
playtimes. 
 
Volunteers 
We have a large number of adults who volunteer in school to hear children read.  (See appendix 12) They will also write in and 
sign the children’s reading books.  
 
Reading Assessment 
 
All written comments about individual reading are recorded in the child’s reading record book. Teachers ensure that there is a 
weekly comment in every child’s reading record book, though for able readers this may be a response to the child’s written 
comments rather than the record of a 1:1 reading session. 
 
Guided reading records are kept in a class file. This file includes (appropriate to the age/stage of the children in the class: 
 

• A guided reading sheet for each child 

• The most recent phonics tracking sheet 

• A sheet to record when children have been heard read by the teacher or TA 

• A class record of progress through the colour books 
 
Teachers use the evidence gathered in daily reading lessons and reading books, along with termly NFER (Y3,4,5) or SATs practice 
(Years 2 and 6)  reading test data to inform judgements which are inputted onto Insight (school tracking system) at the 
beginning and end of the Autumn term and at the end of the Spring and Summer terms. A scaled score of 100 is considered to 
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show ARE whilst a score of 120+ in NFER (110+ for SATs)  is generally needed for  ARE+.  Each individual’s scaled score should be 
recorded as a comment in each child’s reading record.  
 

Resources 
Levelled reading books are kept in school for children to take home. All children may borrow books from the library to take 
home in addition to their reading book but these need to be checked out properly by their class librarian. 
 
The library provides a range of books to support children’s individual research. 
 
Yellow reading records are available for all children but teachers may choose what they feel is most appropriate for their class.  
 
 

Monitoring and Review 
 

The coordination of the English curriculum is the responsibility of the subject leader, who also: 
 

• supports colleagues in their teaching, by keeping informed about current developments in English and by providing a 
strategic lead and direction for this subject; 

  

• Reviews evidence of the children's work, speak with children and look at planning. 
 

• A named member of the school's governing body is briefed to oversee the teaching of literacy (Vron Santer).  The 
literacy governor meets regularly with the subject leader to review progress. 

 
Anyone who is monitoring books, including school staff and outside agencies such as OFSTED will do so with the teacher 
present. This is in line with the DfE External Writing Moderation processes.  
 
 
 
 
All appendices are available on T drive and are included here for information. Please download for copies to use in class. 
 
 
 
Appendix 1 – Durweston Planning Checklist 
Appendix 2 – Writing Genres Progression 
Appendix 3 – Cross curricular Planning 
Appendix 4 – Alan Peat sentences 
Appendix 5 – Common exception words and statutory spellings 
Appendix 6 – Phonic mats 
Appendix 7 – Non negotiables 
Appendix 8 – Assessment frameworks 
Appendix 9 – VIPERS Question Stems KS1 and KS2 
Appendix 10 – Reading Spines 
Appendix 11 – Durweston Phonics Tracking Sheet 
Appendix 12 – Guide for Volunteers 
Appendix 13 – The Talk4Writing Process 
Appendix 14 – Phonics information for Parents 
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Appendix 1 Planning Checklist 
 
 
 

Planning at Durweston Primary School 
 

Learning Objective (Skill not context)  

Success Criteria – possibly differentiated for different groups  

Differentiation  

Have you considered the most able child? Is there sufficient challenge?  

Have you considered the least able child – is the content appropriate to 
their stage of learning? 

 

Pupil Premium/SEN children?  

Input – TA?  

Independent work – Teacher? TA?  

Plenary  
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Appendix 2 – Writing Genres Progression 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Dolphins (Years 1 and 2) 
Don’t forget: labels, lists, captions and glossaries. 

TERM ENGLISH WRITING 
AUTUMN 1 
 
 

DIARY  
INSTRUCTIONS  

 
AUTUMN 2 
 
 

STORY that uses the 
language/ structure of 

fairy tales 
NON CHRONOLOGICAL 

REPORTS  
SPRING 1 
 

TRADITIONAL TALES 
INVITATIONS 

SPRING 2 
 
 

STORY that is set in a place 
the children have been  

POEM 
SUMMER 1 
 
 

STORY with an imaginary 
setting 

LETTER WRITING 
SUMMER 2 
 
 

RECOUNT 
NON CHRONOLOGICAL 

REPORTS 
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Seahorses (Year 2 and 3) Don’t forget: labels, lists, captions and glossaries 

TERM ENGLISH WRITING 

AUTUMN 1  
 
 

RECOUNT 
NON 

CHRONOLOGICAL 
REPORT 

AUTUMN 2 
 
 

INSTRUCTIONS 
MYTHS AND 

LEGENDS  
 

SPRING 1 
 
 

STORY set in places people 

have been  
DIARY 

SPRING 2 
 
 

NEWSPAPER 
REPORT 

DESCRIPTIVE 
WRITING 

SUMMER 1 
 
 

LETTER  
STORY 

(wishing/warning/defeating the 
monster) 

SUMMER 2 
 
 

POETRY 
PERSUASIVE 

WRITING 
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Sharks (Year 4 and 5) 
Narrative can be split into character, setting, dialogue 

TERM ENGLISH WRITING 

AUTUMN 1 
 
 

NON 
CHRONOLOGICAL 

REPORT 
FOLK TALES (story that 

contains legendary or historical 
characters or events) 

AUTUMN 2 
 
 

DESCRIPTION 
INSTRUCTION 

 

SPRING 1 
 
 

BIOGRAPHY 
STORY 

SPRING 2 
 
 

LETTER WRITING 
NEWSPAPER 

REPORT 
 

SUMMER 1 
 
 

ADVENTURE STORY  
POETRY 

 

SUMMER 2 
 
 

PERSUASIVE 
LETTER 
FABLES 
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Porpoises (Year 5 and 6) 
Narrative can be split into character, setting, dialogue. 

TERM ENGLISH WRITING 

AUTUMN 1 
 
 

Narrative – diary entry 
Non-fiction – Information 
text  

AUTUMN 2 
 
 

Narrative -  
Non- fiction - Biography 
 

SPRING 1 
 
 

Narrative – suspense 
Non-fiction – 
argument/discussion 

SPRING 2 
 
 

Narrative –imagery / 
description / setting  
Non-fiction – Explanation 

SUMMER 1 
 
 

SATs preparation 
 

SUMMER 2 
 
 

Poetry 
Starfish leaflets 
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Appendix 3 
 

 

Writing Across The Curriculum 
 
Topic:   
  

Date  

Writing to Entertain 
Narrative, Poetry 

Writing to Inform 
Recounts, Biography, Essay. 

Writing to Persuade 
Letter 

Writing to Discuss 
Newspaper Article, Review.  

  
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
 

 
 

Evaluation 
 
 
 
 
 
 
 
 
 

Evaluation Evaluation Evaluation 

Whole School Writing Assessment 
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Appendix 4 – Alan Peat sentences 
 

Writing Exciting Sentences at Riders: A Policy for Progression 

The new national curriculum sets out expectations for children’s writing skills from year one to year six. In the introduction to the programmes for each block of study, yearly for key stage 

one and two-yearly for key stage two, it is clear that children need to be exploring a variety of sentence structures and drawing on this learning when composing their own writing. ‘Teachers 

should therefore be consolidating pupils’ writing skills, their vocabulary, their grasp of sentence structure and their knowledge of linguistic terminology… Teachers should make sure that 

pupils build on what they have learnt, particularly in terms of the range of their writing and the more varied grammar, vocabulary and narrative structures from which they can draw to 

express their ideas,’ (Lower Key Stage Two programme of study forward, p. 33).  This is echoed in both the year two and upper key stage two programmes of study and, interestingly, is 

highlighted as important for those children not currently meeting expectations in upper key stage two. Even though children’s decoding skills may be poor, they should still be, ‘hearing and 

learning new vocabulary and grammatical structures, and having a chance to talk about all of these’, (Upper key stage two programme of study forward, p. 41).  

For us at Riders, it seems that Alan Peat’s ‘exciting sentences’ will ensure that we are meeting this aspect of the national curriculum, giving the children to explore a variety of sentence 

structures across the key stages. In addition, children and teachers will have the opportunity to meet the expectations of the national curriculum, exploring a range of punctuation in 

context. For example, now children are required to use dashes to mark parentheses in year five, children can explore the ‘Name – adjective pair – sentences’ and see dashes at work in 

context. This can then be applied and extended in their writing. We have found that the use of the sentences has helped the teachers’ subject knowledge and they are confident to teach 

this complex punctuation and are even beginning to use them in their own writing.  

In order to meet the demands of the national curriculum, we have created a policy for progression which introduces these ‘exciting sentences’ at the right time to coincide with the 

expectations of the national curriculum. There are a minimum of three sentences and a maximum of six in each year group which means that these sentence types can be explored and 

extended throughout the year so that they are completely embedded in the child’s sentence repertoire. Also, many of the sentence types can be applied to narrative, non-fiction and even 

poetry so children will have ample time to understand this. Of course, in the first few years we will be playing a game of catch up, exploring the sentence types from year three and four with 

year five for example, but ultimately we aim to have a progression across the school where the children’s learning of sentence types builds from year to year. By the end of year six, we hope 

that children will have a repertoire of 20+ exciting sentence types in their arsenal as well as the sentences types that they have derived following the exploration of the target sentences.  

As well as the sentence types applied to each year group, we also have additional sentence types which could be used in each year group. These sentences are particularly focused on 

figurative language and will give teachers the opportunity to explore complex narrative techniques with children when it is appropriate in their learning journey. As a school we need to 

focus on using poetry as a tool for extending vocabulary and meaning so these sentence types will be used to support this. We have not selected all of the sentence types to be used in our 

progression policy but many of the sentence types from Alan Peat’s ‘Writing exciting sentences’ and many from his ‘A second book of writing exciting sentences’ have been included. We will 

continue to review this progression policy and adapt as we feel is necessary.  
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Year  
 

 
Sentence Type 

 
Example 

 
Rule  

 
Link to National Curriculum  

Y
e

ar
 2

  

All the Ws Would there ever be another opportunity like 
this one? 
Who would take over this role now? 
What if you had all of the money in the world? 
Why do zebras have stripes?  
 

- Your short sentence must start with one of 

the following W words:  

- Who? What? When? Where? Why? Would? 

Was? What if?  

- How the grammatical patterns in a sentence 
indicate its function as a statement, 
question, exclamation or command p. 75 
(English Appendix 2) 

- Learn how to use sentences with different 
forms: statement, question, exclamation, 
command. p.32 (LKS2 programme of study)  

 

List sentences  It was a dark, long, leafy lane. 
She had a cold, cruel cackle. 
It was a cold, wet, miserable Wednesday 
afternoon.  
His hair was long, brown and unwashed.  
 

- A list sentence must have 3 or 4 adjectives 
before the noun. Use and between the final 
2 adjectives.  

- Commas to separate items in a list p. 76 
(English Appendix 2) 

- expanded noun phrases to describe and 
specify [for example, the blue butterfly] 

- p. 32 (LKS2 programme of study)  
 

Short  Oh no! 
Then it happened. 
He stopped. 
Everything failed. 
The door opened. 
What’s wrong? 

- 1-3 word sentences possibly with an 

exclamation mark or question mark.  

Begin to discuss exclamations, questions, 

statements and commands with the children.  

- How the grammatical patterns in a sentence 
indicate its function as a statement, 
question, exclamation or command p. 75 
(English Appendix 2) 

- Learn how to use sentences with different 
forms: statement, question, exclamation, 
command. p.32 (LKS2 programme of study)  
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Year  
 

 
Sentence Type 

 
Example 

 
Rule  

 
Link to National Curriculum  

Y
e

ar
 3

 

 
BOYS Sentences  

He was a friendly man most of the time, but he 
could become nasty. 
He could be really friendly or he could be really 
miserable. 
It was a beautiful morning for a walk so he set 
off quite happily.  

- A B.O.Y.S sentence is a two-part sentence. 

The first part of the sentence always ends 

with a comma (,) and the last part always 

begins with a connective.  

- using conjunctions, adverbs and 

prepositions to express time and cause p.40 

(English Appendix 2) 

- Expressing time, place and cause using 
conjunctions, adverbs or prepositions (p. 
76) (English Appendix 2) 

-  

As –ly As the rain came down heavily, the children ran 
for shelter.  
As the wind screamed wildly, the lost giant 
lumbered along the path.  
As the water heats up quickly, a change of state 
occurs pens called ‘evaporation’.  

- The first part of the sentence opens with an 
action description which starts with the 
word As… and ends with an adverb. 

- The second part of the sentence is a 
description of a related, and often 
consequential, action.  

- Expressing time, place and cause using 
conjunctions, adverbs or prepositions (p. 
76) (English Appendix 2) 

- Terminology for pupils: subordinate clause 

(English Appendix 2) 

-  

__ing, __ed.  Walking in the bush, she stopped at the sight of 
a crocodile facing her. 
Running near the beach, he halted as the ground 
gave way. 
Jumping quickly through the air, she landed on 
her feet before sprinting away 

- The sentence must begin with a subordinate 

clause which begins with a verb ending in 

‘ing’, followed by the location of the action.  

- Focus on the use of prepositions in the first 

part of the sentence (subordinate clause) to 

explain where the action is happening.  

- Terminology for pupils: subordinate clause 

(English Appendix 2) 

- Using conjunctions, adverbs and 
prepositions to express time and cause. 
p.40 (English Appendix 2) 

Doubly –ly ending  He swam slowly and falteringly. 
He rode determinedly and swiftly.  
He laughed loudly and heartily. 
He tiptoed quietly and carefully. 

- The sentence must end in two adverbs 
which add detail to and describe how the 
verb within the sentence is being carried 
out.  

- Expressing time, place and cause using 
conjunctions, adverbs or prepositions (p. 
76) (English Appendix 2) 
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Year  Sentence Type Example Rule  Link to National Curriculum  

Y
e

ar
 4

 

 
2A Sentences  

He was a tall, awkward man with an old, 
crumpled jacket. 
It was an overgrown, messy garden with a 
leafless, lifeless tree.  
The huge, green tractor ploughed the wet, 
muddy field. 

- A 2Ad sentence has two adjectives before 
the first noun and two adjectives before the 
second noun. This sentence creates a clear 
picture for the reader.  

- Noun phrases expanded by the addition of 
modifying adjectives, nouns and preposition 
phrases p.77 (English Appendix 2) 

-  

Emotion, comma  Desperate, she screamed for help. 
Terrified, he froze instantly on the spot where he 
stood. 
Anxious, they began to realise they were lost.  
Happily, the astronaut stepped safely from the 
shuttle.  

- Emotion first followed by the actions that 

are caused by the emotion. Putting the 

word first gives more weight to the 

emotion.  

- When teaching, provide an A-Z list of 

emotions the children could use.  

- Using fronted adverbials… using commas 
after fronted adverbials p.40 

- Fronted adverbials p.77 (English Appendix 2) 

Verb, person Running, Sarah almost tripped over her own 
feet.  
Tiptoeing, he tried to sneak out across the 
landing without waking anybody up.  
 

- A sentence starts with a verb to give it more 
importance. The verb is always followed by 
a comma and then a name or a personal 
pronoun (he, she, they, it) followed by the 
rest of the sentence.  

-  

- choosing nouns or pronouns appropriately 
for clarity and cohesion and to avoid 
repetition (p.40) (LKS2 programme of study)  
 

If, if, if, then.  If the alarm had gone off, if the bus had been on 
time,  
if  the road repairs had been finished, then he 
might have got to school on time.  
If I hadn’t found the watch, if the alarm hadn’t  
gone off,  if I hadn’t scared those burglars, then I 
wouldn’t be sitting here today.  

- Summarising a dramatic plot (key plots) at 
beginning or the end of a story in groups of 
3. The emphasis should be on using the 
comma after each clause.  

- Each clause always begins with an if or a 
then and each clause ends with a comma (,) 
or a full stop (.)  

- extending the range of sentences with more 
than one clause by using a wider range of 
conjunctions, including when, if, because, 
although p.40 (LKS2 programme of study)  
 

With a(n) action, 
more action  

With a smile, Greg waved goodbye.  
With a weary wail, Thor launched his final 
attack.  
With a deep breath, Neil Armstrong stepped 
carefully on to the surface of the moon.  

- This two-part sentence starts with a 
subordinate clause which starts with the 
phrase ‘With a(n)…’ followed by an action 
and a comma. The main clause then 
describes more action which occurs 
simultaneously.  

- extending the range of sentences with more 
than one clause by using a wider range of 
conjunctions, including when, if, because, 
although p.40 (LKS2 programme of study)  

-  
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Year  Sentence Type Example Rule  Link to National Curriculum  

Y
e

ar
 5

 

3 __ed  Frightened, terrified, exhausted, they ran from 
the creature. 
Amused, amazed, excited, he left the circus 
reluctantly. 
Confused, troubled, worried, she didn’t  
know what had happened. 

- Stars with three adjectives that end in _ed 
and describe emotions. The _ed words 
MUST be followed by commas.  

- using expanded noun phrases to convey 
complicated information concisely p.40 

- using commas to clarify meaning or avoid 

ambiguity in writing p.48 (UKS2 
programme of study)  
 

Noun, 
which/who/where  
 
 

Cakes, which taste fantastic, are not so good for 
your health. 
Snakes, which scare me, are not always 
poisonous.  
Tom, who was a little shorter than the others, 
still made it into the football team.  

- Use commas to embed a clause within a 
sentence, add information that links with 
the sentence topic and start the clause with 
which, who or where.  

- Relative clauses beginning with who, which, 
where, when, whose, that, or an omitted 
relative pronoun p.78 (English Appendix 2) 

-  

2 pairs sentences  Exhausted and worried, cold and hungry, they 
didn’t know how much further they had to go.  
Injured and terrified, numb and fearful, he 
couldn’t believe that this was happening to him. 
Quickly and quietly, silently and carefully he 
tiptoed out of the house.   

- Begins with two pairs of related adjectives. 
Each pair is: 

o Followed by a comma 
o Separated by and  

- Indicating degrees of possibility using 
adverbs p.78 (English Appendix 2) 

-  

3 bad – (dash) 
question?  

Cold, dark, airlessness – which would kill the 
spaceman first? 
Greed, jealousy, hatred – which of these is most 
evil?  

- 3 negative followed by a dash and then a 
question which relates to the three 
adjectives.  

- Brackets, dashes or commas to indicate 
parenthesis p.78 (English Appendix 2) 

-  

Name – adjective 
pair – sentences  

Little Tim – happy and generous – was always 
fun to be around.  
Ben Roberts – weak and nervy – was actually a 
secret superhero.  
Glass – fragile and dangerous – must be handled 
with care.   

- This works on a show and tell basis where 
the name and details form the main clause 
(tell). The added information within the 
dashes shows what the character was like.  
The two must be linked.  

- Brackets, dashes or commas to indicate 
parenthesis p.78 (English Appendix 2) 

-  

O. (I.)  She told the little girl not to be so naughty. 
(Inside, however, she was secretly amused by 
what she had done.) 
I was delighted (but I felt scared that something 
was about to go wrong). 
Bravely I looked behind me (but I was deeply 
worried). 

- The first sentence tells the reader a 
character’s outward action and the second 
reveals their true feelings.  

- If the sentence within the brackets is 
complete, the full stop goes inside the 
bracket. If it is not complete, the full stop 
goes outside.  

- Brackets, dashes or commas to indicate 
parenthesis p.78 (English Appendix 2) 

-  
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Year  Sentence Type Example Rule  Link to National Curriculum  

Y
e

ar
 6

 

De: de Sentence  The vampire is a dreadful creature: it kills by 
sucking all the blood from its victims. 
Snails are slow: they take hours to cross the 
shortest of distances. 
I was exhausted: I hadn’t slept for more than 
two days. 

- Two independent clauses (they make 
sense on their own) are separated by a 
colon (:) 

o The first clause is descriptive 
o The second adds further detail  

- Use of the semi-colon, colon and dash 
to mark the boundary between 
independent clauses p.79 (English 

Appendix 2) 
 

Some; others  Some people like football; others hate it. 
Some days are full of enjoyment; others are 
long and boring. 
Some dogs were running around happily; 
others looked tired.  

- Some; others sentences begin with the 
word some and have a semi-colon to 
replace the word but.  

- There is no capital letter after the semi-
colon.   

- Use of the semi-colon, colon and dash 
to mark the boundary between 
independent clauses p.79 (English 

Appendix 2) 
-  

Imagine 3 
examples:  

Imagine a place where the sun always, 
shines, where wars never happen, where 
no-one ever dies: in the Andromeda 5 
system, there is such a planet 

Sentence begins with 
- The word imagine 
- Then describes three parts of something 
- The first two parts are separated by 

commas  
- The third ends with a colon  

- Relative clauses beginning with who, 
which, where, when, whose, that, or an 
omitted relative pronoun p.78 (English 

Appendix 2) 
- Use of the colon to introduce a list and 

use of semi-colons within lists p.79 
(English Appendix 2) 

The more, the 
more 

The more it rained, the more depressed he 
became. 
The more the crowd cheered, the more he 
looked forward to the race. 
The more upset she was, the more she 
cried. 

- This sentence type is particularly useful 
when developing a character trait in a 
story. The first more should be followed 
by an emotive word and the second 
more should be followed by a related 
action.  

- Linking ideas across paragraphs using a 
wider range of cohesive devices: 
repetition of a word or phrase, 
grammatical connections and ellipsis 
p.79 (English Appendix 2) 

-  

‘Irony’ sentences  Our ‘luxury’ hotel turned out to be a farm 
building.  
With dawn breaking, the ‘beautiful view’ 
which the brochure described, revealed 
itself to be a scrap-yard and a rubbish tip.  
The ‘trip of our dreams’ was, in fact, our 
worst nightmare.  

- An irony sentence deliberately 
overstates how good or bad something 
is and this is placed in ‘inverted 
commas’. The overstated word is then 
shown to be false through the 
remainder of the sentence which 
reveals the truth.  
 

- The difference between structures 
typical of informal speech and 
structures appropriate for formal 
speech and writing p.78 (English 

Appendix 2) 
-  
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Year  
 

 
Sentence Type 

 
Example 

 
Rule  

 
Link to National Curriculum  

Y
e

ar
 6

 (
A

A
) 

Emotion – 
consequence 

Davis was angry – he threw his toy at the 
wall.  
The professor was inconsolable – he wept 
for days on end. 
King Henry was furious – he ordered the 
execution of his wife.  

- This two part sentence starts with a 
description of a character’s emotion 
followed by a dash (-) and a description 
of a consequence of that feeling.  

-  

Tell: show 3 
examples; 
sentences  

He was feeling relaxed: shoes off; shirt 
undone; lying on the sofa. 
The commander was tense: sweat dripping; 
eyes narrowed; staring out on the 
battlefield.  
It was a sleepy town: shops shuttered; cats 
lazing in the shade; dogs snoozing in the 
sun.  

- This is a two part sentence. The first 
part tells the reader a broad-ranging 
fact/opinion.  

- This is followed by a colon which 
demonstrates that a list of examples will 
follow.  

- After the colon the list of 3 examples 
follows. As this is a phrase list, semi-
colons are used between the details 
rather than commas.  

-  

When; when; 
when, then 
sentences. 

When tumultuous thunder shakes the 
ground; when blinding lightning tears the 
sky; when storm clouds block every ray of 
hopeful light, then you know the Kraken is 
approaching.  
When you look at the remains of 
Tutankhamen; when you examine the 
damage to his skull; when you look at the 
motives of his advisors, then it is clear that 
the young Pharaoh's death should be 
treated as suspicious.  

- The sentence type ends with a 
statement e.g. the haunting begins.  

-  

-  
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Additional Sentence Types  

These sentence types can be used in any year group from years 3-6 and although they do not have a direct correlation to the national curriculum 

programmes of study, they could be useful in developing sentences particularly in narrative. These sentences are particularly focused on the use of figurative 

language (similes, metaphors, onomatopoeia) which is mentioned in the introduction to the English national curriculum, ‘As vocabulary increases, teachers 

should show pupils how to understand the relationships between words, how to understand nuances in meaning, and how to develop their understanding of, and ability to 

use, figurative language’ (p.15)   

 
Year  
 

 
Sentence Type 

 
Example 

 
Rule  

 
Link to National Curriculum  

Y
e

ar
s 

3
-6

  

Description, which 
+ simile sentences  

Greg had huge nostrils, which made him 
look like a hippo.  
Doctor Swogflop bathed only once a year, 
which meant he was as smelly as a skunk’s 
bottom most of the time.  
The valleys have crooked ravines, which 
curve around like the blade of a scimitar.  

- The sentence is introduced by a 
description which is followed by a 
comma (,) and then the word ‘which’ 
followed by a simile, further describing 
the description. 

- Relative clauses beginning with who, 
which, where, when, whose, that, or an 
omitted relative pronoun p.78 (English 
Appendix 2: Year 5) 

This is that 
sentence  

His eyes were dark tunnels.  
The lake was a mirror. 
The explorers knew they were standing on 
the shoulders of giants.  

- This sentence is an example of a 
metaphor: a figure of speech that 
describes a subject by stating that it is, 
by way of a point of comparison, the 
same as another otherwise unrelated 
object.  

- teachers should show pupils how to… 
develop their understanding of, and 
ability to use, figurative language’ (p.15)   

 

Sound! Cause  Splat! The water balloon burst as it hit the 
wall.  
Bang! The lift exploded as it reached the 
ground floor, covering the hallway in thick 
smoke.  
Whump! Another sandstone block fell into 
place. The pyramid was beginning to take 
shape.  

- This sentence open with an attention-
grabbing onomatopoeic word and then 
unfolds with the explanation of what 
caused the sound.  

As above  
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Year  
 

 
Sentence Type 

 
Example 

 
Rule  

 
Link to National Curriculum  

The question is:  Jack disappeared. The question is: where 
did he go? 
Theron had betrayed his king. The question 
is: could he still be trusted? 
Tutankhamen was the youngest Pharaoh 
ever. The question is: how did he die? 

- The first sentence is a short description 
of an action or statement of fact. 

- The second sentence begins with the 
phrase - The question is: (colon) 
followed by an intriguing question 
which draws the reader into the text.  

 

Action as if  The boy cried and screamed as if that would 
change his mother’s mind.  
William stared intently at the clock as if it 
would make the hands turn faster. 
Pilate washed his hands as if ridding himself 
of all responsibilities.  

- This sentence opens with a description 
of an action which is usually quite 
intense in nature.  

- This is followed by the words ‘as if’ then 
a description of the character’s intent. 
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Appendix 5 – Common exception words and statutory spellings 
 

Year 1/2 Common Exception Words 

Year 1 Year 2 

the a do door floor poor because 

to today of find kind mind behind 

said says are child children wild climb 

were was is most only both old 

his has I cold gold hold told 

you your they every everybody even great 

be he me break steak pretty beautiful 

she we no after fast last past 

go so by father class grass pass 

my here there plant path bath hour 

where love come move prove improve sure 

some one once sugar eye could should 

ask friend school would who whole any 

put push pull many clothes busy people 

full house our water again half money 

   Mr Mrs parents Christmas 
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Year 3/4 Statutory Word List 

accident(ally actual(ly) address answer appear arrive believe bicycle 

breath breathe build busy/business calendar caught centre century 

certain circle complete consider continue decide describe different 

difficult disappear early earth eight/eighth enough exercise experience 

experiment extreme famous favourite February forward(s) fruit grammar 

group guard guide heard heart height history imagine 

increase important interest island knowledge learn length library 

material medicine mention minute natural naughty notice occasion(ally) 

often opposite ordinary particular peculiar perhaps popular position 

possess(ion) possible potatoes pressure probably promise purpose quarter 

question recent regular reign remember sentence separate special 

straight strange strength suppose surprise therefore though/although thought 

through various weight woman/women     
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Year 5/6 Statutory Word List 

accommodate accompany according achieve aggressive amateur ancient apparent 

appreciate attached available average awkward bargain bruise category 

cemetery committee communicate community competition conscience conscious controversy 

convenience correspond criticise curiosity definite desperate determined develop 

dictionary disastrous embarrass environment equip  
(-ped/-ment) 

especially exaggerate excellent 

existence explanation familiar foreign forty frequently government guarantee 

harass hindrance identity immediate(ly) individual interfere interrupt language 

leisure lightning marvellous mischievous muscle necessary neighbour nuisance 

occupy occur opportunity parliament persuade physical prejudice privilege 

profession programme pronunciation queue recognise recommend relevant restaurant 

rhyme rhythm sacrifice secretary shoulder signature sincere(ly) soldier 

stomach sufficient suggest symbol system temperature thorough twelfth 

variety vegetable vehicle yacht     
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Appendix 6 – Phonic mats Please see T drive for original, full size versions and variations 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Aªa 

 

 B¶b 

 

  Cªc 
 

 
 

  Dªd 

 

Eâ 

 

F¶< 

 

Gªü 

 

H¶h 

 

I¶i 

 

J¶ý 

 
 

K¶„ 

 
 
 

L¶l 

 

M¶m 

 

N¶n 

 
 

Oª‹ 

 
 

P¶p 

 

Quª•u 

 

R¶r 

 
 

S¡ 

 
 

T¶t 

 

U¶u 

 

V¶v 

 

W¶w 

 
 

Xª* 

 

Y¶þ 

 

Z¶z 

 

¶n]ü 

 

¡[h 

 

ªc[h 

 
 

¶t[h 

 

ªa[i 

 
 

Ëe 
 

 
 

¶i]Ìh 

 
 

ªša 

 
 

ªš‹ 

 

ªš‹ 
 

 

ªa[r 

 

 

ªor 
 

 
 

¶u[r 

 

â[r 

 
 

ªoi 

 
 

ªow 

 
 

¶u[µÖ 
¶p[u[µÖ 
¡[u[µÖ 

ªa[i[r 

 

â]a[r 

 

http://www.google.co.uk/imgres?imgurl=http://www.artclips.com/clipart/free/clipart/Igloo.gif&imgrefurl=http://www.artclips.com/clipart/free/ClipArtCollection5.asp&usg=__QWHmFKkiJza0tqf7EXKpNXLQF4E=&h=100&w=156&sz=8&hl=en&start=4&sig2=0iH7nd9jxc
http://www.google.co.uk/imgres?imgurl=http://webclipart.about.com/library/blogclip/kite1.gif&imgrefurl=http://webclipart.about.com/b/2005/06/15/kids-and-kites-clip-art.htm&usg=__f9NcwBIYykNpSC6u-aqe9knJ_DM=&h=88&w=66&sz=2&hl=en&start=14&sig2=XS
http://www.google.co.uk/imgres?imgurl=http://www.freeclipartisland.com/clipsahoy/clipart2/as2819tn.gif&imgrefurl=http://www.freeclipartisland.com/clipsahoy/eras/medieval/medieval1.htm&usg=__osySYhfScV8iYT2NTGJ1h1oZoDg=&h=182&w=100&sz=4&hl=en&st
http://www.google.co.uk/imgres?imgurl=http://images.clipartof.com/small/12008-Steamship-Boat-On-The-Ocean-Clipart-Illustration.jpg&imgrefurl=http://www.clipartof.com/details/clipart/12008.html&usg=__HLChgRsJeAVRa326pmmvI_kE6yI=&h=277&w=450&sz=4
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      Example of Year 1 Quick Dictionary; please see T drive for versions for year 2. 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Aa Bb Cc Dd Ee Ff Gg Hh Ii Jj Kk Ll  
a back can dad  for get had I     
an be  do   go he if     
and big     got him in     
as but      his into     
at by       is     
        it     
Mm Nn Oo Pp Qq Rr Ss Tt Uu Vv Ww Xx Yy Zz 
me no of people  she the up  was you   
mum not off pull    to   we   
my  on push          
   put         ? 

       Months    who 
Numbers  Days    January July   what 
one six  Monday Saturday February August  when 
two seven Tuesday Sunday March September  where 
three eight  Wednesday   April  October  how 
four nine  Thursday   May  November  why 
five ten  Friday   June  December  which 



Durweston CE VA Primary School                                                                                                                                                 English Policy Autumn 2019 

Page 27 of 58 
 

 
 
Appendix 7 – Non negotiables 
 

Writing Books 
Policy will be re-written to include that the teacher must be with anyone looking at/moderating books. This is in line with DfE moderation 
processes as of June 2018. It will allow teachers to explain or give further evidence of skills.  
All teachers should: 
Assessment and Marking 

• Correct all mistakes the children should know in a piece of work. Underneath, identify some handwriting practice joins or spellings to write out (1-3 depending on 

age/stage) 

• Children and Teachers and TAs should know where individual targets are recorded to refer to during lessons and feedback/marking.  NB would like individual 

targets on the front of books.  

Have High Expectations of all pupils during lessons 

• The majority of children should be in the class with both the Teacher and TA. This allows for all children to benefit from quality first teaching and on the discussions 

and support that go with that.  

• First ten minutes (approximately) all children should be working independently on a written task in silence. This is to build stamina as well as give opportunities for 

children to show what they can do.  Some LAs might need extra support during this time. Teacher and TA could be modelling at this time, writing themselves.  

• Sound mats should always be on tables for all pupils.  

• Once writing is underway, if not working with a guided group, the  teacher and/or TA should be circulating around all pupils to pick up on errors quickly. You will 

have target children and know their targets so focus on them.  

• Everyone, including teachers and TAs when modelling/giving feedback in books, should write a line, miss a line. This allows space for self-editing and improving.  

• At the end of every writing task, children should read their writing aloud to “hear” their work and spot any errors. They should be given time to correct these errors 

at this stage.  

• Children should use joined, cursive handwriting as soon as they are able to. All teachers and TAs from YR-Y6 should model this at all times - whilst teaching and in 

books.  

• Dolphins and Seahorses should be doing ten minutes of handwriting every day linked to spellings.  

• Children should be asked to re-do if handwriting is consistently below what you know they are capable of.  

• Children must write with a sharp pencil. 

• No rubbers - draw a neat line through and re-write on the line above.  

• Common misspellings should be on display in the classroom wall/spelling strings 
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Phonics/Spellings - What do we do? 
Starfish – All Reception children should have been taught Phonics up to Phase 4 
Dolphins - All year 1 and 2s should be securing their phonics up to Phase 5. Once they can securely read each sound, they should be using them in words. Common 
Exception words should be taught alongside this.  
Seahorses - Complete all of Year 2 NNS each year. Exceptional Year 3s could be given some Year3/4 spelling word list words also.  
Sharks - Complete Year 3 and Year 4 NNS every year. Also should be using the Y3/4 spelling word lists and dipping into Y5/6 lists for most able pupils.  
Porpoises - Complete Year 5 and Year 6 NNS every year. Also should be using the 5/6 spelling work lists.  
 
Reading 
KS1 and those who need it in KS2 
The Durweston Phonics leaflet should be used to check reading. This will also inform the next step comments in reading record books.  
Reading should work in a 3 week cycle 
Week 1 - Guided reading in groups. Discussion should be using the KS1 question stems. 
Week 2 - Individual reading 
Week 3 - Check their phonics. 
Sharks and Porpoises 
Classes use good quality texts in whole class guided reading sessions in order to teach vocabulary and comprehension skills using the eight domains. This will often include 
VIPERS work/questions. There will be a mixture of discussion and written comments by children in their class reading journal.  
Children will also have a Reading Journal to take home. They are required to complete a weekly reading activity and to record their own daily reading. Parents can also 
write a comment if they wish.  
 
How often do we hear children read? 
ALL SEND CHILDREN must be heard daily by either the class teacher or a TA (or a “qualified volunteer” such as Mrs Coates) and recorded in their reading record. Adults 
must be flexible with fitting this in to the day. In order for these children to make accelerated progress this MUST happen.   
PP and any other vulnerable children should be heard by and adult (Teacher, TA or volunteer) 2 – 3 times a week and recorded in their reading records.  
Everyone else must be heard at least once a week by the teacher. This can be as part of whole class or guided reading.  
ALL READING MUST BE RECORDED IN THE CHILD’S READING RECORD, REGARDLESS OF WHO DOES IT.  
 
Reading Record Books 

• RRB and reading books should be put into the children’s trays when they arrive each day 

• There should be a record of the level of colour book each child is on currently on the front of their RRB 

• Volunteers should write positive comments 

 

• Teachers/TAs should be writing next steps, for example: 

i. write and circle a word or sound that the child struggled with that is important to help them to learn to read.  
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ii. write and circle a word/phrase that they did not know the meaning of.  

iii. By KS2 this will take the form of adults engaging in dialogue with children about their reading and signposting/guiding and developing them into critical 

readers. Adults will also make suggestions of other texts to read and encourage a range of genres.  

These next steps should be picked up the next time they are heard read and ticked or repeated.  

• During Years 2 and 3, children should begin to make their own comments in their RRB: 1-2 sentences a week. They will be given sentence starters and this should 

be modelled in class first.  

• In every class, all RRB should be collected in once a week to be written in by the class teacher in order to check home reading.  

 
Reading Sessions 
**Guided reading may not be appropriate for every child. Please use your judgement to plan what is most appropriate. 
We will provide a model reading record folder which each class teacher will have and keep up to date.  
Dolphins and Seahorses:   
One group should be working with the teacher and one with the TA whilst the rest are reading books quietly/silently. The work done will be recorded on individual guided 
reading sheets (AdeS sourced) one per child (To be discussed further)  
Year 2s should have regular practice of KS1 reading SATs papers and question types.   
Year 1s should be exposed to KS1 reading SATs question types as they are able.  
 
Sharks and Porpoises 
Whole class reading using high quality texts which allow for rich discussions using the eight content domains of the NC and also regularly looking at KS2 sentence types 

from past KS2 SATs reading papers.  The weighting of these areas will be determined by analysing NFER and Year 6 SATs practice papers.  
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Appendix 8 – Assessment framework                           Writing Assessment – Key Stage 1 
End of Key Stage 1 Objectives Date/Genre 

 
 
 

       

Which book is the evidence in?         

Working Towards the Expected Standard.  
After discussion with the teacher, pupils are able: 

 

To write sentences that are sequenced to form short narrative (real or fictional)          

Segment spoken words into phonemes and represent these by graphemes, 
spelliSegment spoken words into phonemes and represent these by graphemes, 
spelling some words correctly and making phonically-plausible attempts at others 

        

To spell some KS1 common exception words          

To form lower case letters in the correct direction, starting and finishing in the 
right place.  

        

To form lower case letters of the correct size relative to one another in some of 
the writing  

        

To mark some sentences with capital letters and full stops.          

To use spacing between words,          

Working at the Expected Standard.  
Pupils are confidently and independently able to apply their knowledge, after discussion with their teacher. 

To write simple, coherent narratives about personal experiences and those of 
others (real and fictional), after discussion with the teacher.  

        

To write about read events, recording these simply and clearly.         

To mark most sentences with full stops, capital letters and use question marks  
correctly where required. 

        

To use present and past tense mostly correctly and consistently.          

To use coordinating conjunctions ( or, and, but) and some subordinating 
conjunctions ( when, if, that, because) 

        

To segment spoken words into phonemes and represent these by graphemes, 
spelling many correctly and making phonetically-plausible  attempts at others. 

        

To spell many KS1 common exception words,           

To form capital letters and digits of the correct size, orientation and relationship 
to one another and to lower case letters.  

        

To use spacing between words that reflects the size of the letters.          

Writing at Greater Depth within the Expected Standard.  
Pupils are confidently and independently able to apply their knowledge, after discussion with the teacher: 

To write effectively and coherently for different purposes after discussion with 
the teacher drawing on their reading to inform the vocabulary and grammar of 
their writing.  

        

To make simple additions, revisions and proof-reading corrections to their own 
writing. 

        

To use the full range of  KS1 punctuation mostly correctly ( separation of words 
with spaces, capital letters, full stops, question marks and exclamation marks to 
demarcate sentences, capital letters for names and “I”, commas to separate 
items in a list, apostrophes to mark contractions and singular possession in 
nouns)  

        

To spell most KS1 common exception words.          

To add suffixes to spell most words correctly e.g. -ment, -ness, -ful, -less, -ly.         

To use the diagonal and horizontal strokes needed to join some letters.         
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Grammar and Punctuation Objectives Key Stage 1 

End of Key Stage 1 Objectives Date/Genre 

 
 
 

       

Which book is the evidence in?         

Year 1  

Plural noun suffixes -s or -es (for example, dog – dogs; wish – wishes) 
including the effects of these suffixes on the meaning of the noun. 

        

Suffixes that can be added to verbs where no change is needed in the 
spelling of root words (e.g. helping, helped, helper) 

        

How the prefix un- changes the meaning of verbs and adjectives (for 
example, kind – unkind; doing – undoing; tie – untie)  

        

Co-ordinating conjunctions - and          

Sequence sentences to form short narratives          

Separate words with finger spaces         

Capital letters for the start of a sentence, names and the personal 
pronoun I 

        

Full stop, question mark or exclamation mark to demarcate sentences.          

Year 2 In addition to Year 1 objectives.  

Forming nouns using suffixes such as –ness, -er         

Using compound words         

Forming adjectives using suffixes such as –ful , -less         

Use of suffix –er , -est in adjectives         

Use of –ly to turn adjectives into adverbs         

Subordinating Conjunctions – when, if, that, because         

Co-ordinating Conjunctions – or, and, but         

Expanded Noun Phrases for description and specification         

Correct use of present tense and past tense throughout writing.          

Use of present progressive and past progressive tense to mark actions in 
progress 9e.g. she is drumming, he was shouting)  

        

Use commas to separate items in a list.          

Use apostrophes to mark here letters are missing (contractions)          

Use apostrophes to mark singular possession in nouns (e.g the girl’s 
name) 
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Writing Pre Key Stage 1  

 Date/Genre 

 

 

 

       

Which book is the evidence in?         

Standard 1  

The pupil can say an appropriate word to complete a sentence when the adult pauses  (e.g. 

‘We’re going to the…..zoo/park/shop/beach’) 

        

The pupil can draw lines or shapes on a small or a large scale (e.g. on paper, or in the air, or 

sand). 

        

Standard 2 

The pupil can say a clause to complete a sentence that is said aloud (e.g. ‘When we went to 

the beach today….we ate ice cream/ I played in the sand/ it was hot’) 

        

The pupil can form correctly most of the 10+ lower-case letters in Standard 2 of English 

language comprehension and reading.  

        

The pupil can identify or write these 10+ graphemes on hearing corresponding phonemes.         

Standard 3 

The pupil can make up their own phrases or short sentences to express their thoughts aloud 

about stories or their experiences.  

        

The pupil can write a caption or short phrase using the graphemes that they already know.         

The pupil can form correctly most of the 20+ lower-case letters in Standard 3 of English 

language comprehension and reading 

        

The pupil can identify or write these 20+ graphemes on hearing the corresponding phonemes         

The pupil can spell words (with known graphemes) by identifying the phonemes and 

representing the phonemes with graphemes (e.g. in, cat, pot). 

        

Standard 4 

The pupil can make up their own sentences and say them aloud, after discussion with the 

teacher. 

        

The pupil can write down one of the sentences that they have rehearsed.         

The pupil can form most lower-case letters correctly         

The pupil can identify or write the 40+ graphemes in Standard 4 of English language 

comprehension and reading on hearing the corresponding phonemes 

        

The pupil can spell words by identifying the phonemes and representing the phonemes with 

graphemes, including words with consonant clusters and simple digraphs (e.g. frog, hand, see, 

chop, storm, splash) 

        

The pupil can spell a few common exception words (e.g. I, the, he, said, of).         
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Writing Assessment Key Stage 2 

End of Key Stage 2 Objectives Date/Genre 

 

 

       

Which book is the evidence in?         

Working Towards the Expected Standard.   Pupils are beginning the meet the following aims with support: 

To write for a range of purposes.         

To use paragraphs to organise ideas,            

To describe settings and characters in narratives.         

In non-narrative writing, use simple devices to structure the writing and support 
the reader (e.g. headings, sub-headings, bullet points) 

        

To
 u

se
 m

o
st

ly
 c

o
rr

ec
tl

y:
 Capital Letters for Proper nouns and “I”         

Full Stops         

Question Marks         

Commas for lists         

Apostrophes for contraction         

To spell correctly most words from the year 3 / year 4 spelling list, and some 
words from the year 5 / year 6 spelling list 

        

To write legibly.             

Working at the Expected Standard. Pupils are beginning to independently apply their knowledge:  

To write effectively for a range of purposes and audiences, selecting language 
that shows good awareness of the reader (e.g. the use of the first person in a 
diary; direct address in instructions and persuasive writing) 

        

In narratives, describe settings, characters and atmosphere.         

To integrate dialogue in narratives to convey character and advance the action.         

To select vocabulary and grammatical structures that reflect what the writing 
requires, doing this mostly appropriately (e.g. using contracted forms in dialogues 
in narrative; using passive verbs to affect how information is presented; using 
modal verbs to suggest degrees of possibility) 

        

To use a range of devices to build cohesion (e.g. conjunctions, adverbials of time 
and place, pronouns, synonyms) within and across paragraphs. 

        

To use verb tenses consistently and correctly throughout their writing.         

To
 u

se
 t

h
e 

ra
n

ge
 o

f 
p

u
n

ct
u

at
io

n
 t

au
gh

t 
at

 k
ey

 

st
ag

e 
2 

m
o

st
ly

 c
o

rr
ec

tl
y.

 

Inverted commas and other punctuation in direct speech.         

Commas after fronted adverbials.         

Dashes, brackets or commas for parenthesis.         

Commas to clarify meaning or avoid ambiguity.         

Semi-colon, colon and dash to mark the boundary between 
independent clauses. 

        

Use of colon to introduce and list and semi-colon within lists.         

Punctuation of bullet points in a list.         

Use hyphens to avoid ambiguity,         

To spell correctly most words from the year 5 / year 6 spelling list,* and use a 
dictionary to check the spelling of uncommon or more ambitious vocabulary 

        

To maintain legibility in joined handwriting when writing at speed         

Writing at Greater Depth within the Expected Standard. Pupils are confidently and independently able to apply their knowledge: 

To write effectively for a range of purposes and audiences, selecting the 
appropriate form and drawing independently on what they have read as models 
for their own writing (e.g. literary language, characterisation, structure) 

        

To distinguish between the language of speech and writing and choose the 
appropriate register 

        

To exercise an assured and conscious control over levels of formality, particularly         
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through manipulating grammar and vocabulary to achieve this. 

To use the range of punctuation taught at key stage 2 correctly (e.g. semi-colons, 
dashes, colons, hyphens) and, when necessary, use such punctuation precisely to 
enhance meaning and avoid ambiguity. 

        

To use colons and semi-colons to mark the boundary between independent 
clauses mostly correctly.  

        

 

Grammar and Punctuation Objectives Key Stage 2 

End of Key Stage 1 Objectives Date/Genre 

 
 

       

Which book is the evidence in?         

Year 3 In addition to Years 1 and 2  

Formation of nouns using a range of prefixes (e.g super-, anti-, auto-)         

Use of a or an correctly according to the initial letter of the next word         

Express time, place and cause using:  conjunctions (for example, when, 
before, after, while, so, because)  adverbs (for example, then, next, soon, 
therefore) prepositions (for example, before, after, during, in, because of)  

        

Begin to write in paragraphs in order to group related material.           

Use headings and sub-headings to aid presentation          

Use the present perfect verb form instead of the simple past (for example, 
he has gone out to play rather than, he went out to play)  

        

Begin to use inverted commas to punctuate direct speech         

Year 4 In addition to Years 1-3 
Correct distinction between plural and possessive -s         

Correct Standard English forms instead of local spoken forms (for example, 
we were rather than we was, or I did, rather than I done)  

        

Expanded noun phrases including modifying adjectives, nouns and 
prepositional phrases. 

        

Use of fronted adverbials followed by a comma.          

Use of paragraphs to organise ideas around a theme.          

Appropriate choice of pronoun/noun within and across sentences to aid 
cohesion and avoid repetition. 

        

Use of inverted commas, commas and other punctuation around direct 
speech including the reporting clause.  

        

Use of apostrophe to mark plural possession          

Year 5 In addition to Years 1-4 
Converting nouns or adjectives into verbs using suffixes (for example –ate; -
ise; -ify)  

        

Using verb prefixes (for example, dis-, de-, mis-, over-, re- )         

Use of relative clauses beginning with who, which, where, when, whose, 
that or an omitted relative pronoun. 

        

Indicate degrees of possibility using:  adverbs (for example, perhaps, 
surely)    modal verbs (for example, might, should, will, must)  

        

Show cohesion within a paragraph (for example, then, after that, this)          

Link ideas axross paragraphs using adverbials of: 
time (for example, later)  place (for example, nearby)  number (for 
example, secondly)    tense choice (for example he had seen her before)  

        

Use of brackets, dashes or commas for parenthesis         

Use of commas to clarify meaning or avoid ambiguity         

Year 6 In addition to Years 1-5 
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Use of vocabulary appropriate to informal speech or formal speech/writing 
(for example, find out – discover; ask for – request)  

        

Use of contractions in informal speech and not formal speech/writing.          

Use of passive voice         

Use of subjunctive form in very formal writing and speech.          

Link ideas across paragraphs using a wider range of cohesive devices         

Layout devices (for example, headings, sub-heading, columns, bullet points 
or tables) to structure text. 

        

Use of a semi-colon, colon and dash to mark boundaries between 
independent clauses.  

        

Use of a colon to introduce a list and semi-colon within list.          

Punctuate a bullet point list accurately         

Use of hyphen  to avoid ambiguity (for example, man-eating shark)          
 

 

Writing Pre Key Stage 2  

 Date/Genre 

 

 

 

       

Which book is the evidence in?         

Standard 1  

The pupil can say an appropriate word to complete a sentence when the 

adult pauses  (e.g. ‘We’re going to the…..zoo/park/shop/beach’) 

        

The pupil can draw lines or shapes on a small or a large scale (e.g. on paper, 

or in the air, or sand). 

        

Standard 2 

The pupil can say a clause to complete a sentence that is said aloud (e.g. 

‘When we went to the beach today….we ate ice cream/ I played in the 

sand/ it was hot’) 

        

The pupil can form correctly most of the 10+ lower-case letters in Standard 2 

of English language comprehension and reading.  

        

The pupil can identify or write these 10+ graphemes on hearing 

corresponding phonemes. 

        

Standard 3 

The pupil can make up their own phrases or short sentences to express their 

thoughts aloud about stories or their experiences.  

        

The pupil can write a caption or short phrase using the graphemes that they 

already know. 

        

The pupil can form correctly most of the 20+ lower-case letters in Standard 3 

of English language comprehension and reading 
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The pupil can identify or write these 20+ graphemes on hearing the 

corresponding phonemes 

        

The pupil can spell words (with known graphemes) by identifying the 

phonemes and representing the phonemes with graphemes (e.g. in, cat, 

pot). 

        

Standard 4 

The pupil can make up their own sentences and say them aloud, after 

discussion with the teacher. 

        

The pupil can write down one of the sentences that they have rehearsed.         

The pupil can form most lower-case letters correctly         

The pupil can identify or write the 40+ graphemes in Standard 4 of English 

language comprehension and reading on hearing the corresponding 

phonemes 

        

The pupil can spell words by identifying the phonemes and representing the 

phonemes with graphemes, including words with consonant clusters and 

simple digraphs (e.g. frog, hand, see, chop, storm, splash) 

        

The pupil can spell a few common exception words (e.g. I, the, he, said, of).         

 

Writing Pre Key Stage 2  

 Date/Genre 

  

 

 

       

Which book is the evidence in?         

Standard 5  

The pupil can write sentences that are sequenced to form a short narrative 

(real or fictional) 

        

The pupil can demarcate some sentences with capital letters and full stops         

The pupil can segment spoken words into phonemes and represent these by 

graphemes, spelling some words correctly and making phonically-plausible 

attempts at others 

        

The pupil can spell some common KS1 exception words         

The pupil can form lower-case letters in the correct direction, starting and 

finishing in the right place 

        

The pupil can form lower-case letters of the correct size relative to one 

another in some of their writing 

        

The pupil can use spacing between words.         
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Standard 6 

After discussion with the teacher, the pupil can write simple, coherent 

narratives about personal experiences and those of others (real or fictional) 

        

After discussion with the teacher  the pupil can write about real events, 

recording these simply and clearly 

        

After discussion with the teacher the pupil can demarcate most sentences in 

their writing with capital letters and full stops, and use question marks 

correctly when required 

        

After discussion with the teacher the pupil can use present and past tense 

mostly correctly and consistently 

        

After discussion with the teacher the pupil can use co-ordination (e.g. or / 

and / but) and some subordination (e.g. when / if / that / because) to join 

clauses. 

        

The pupil can segment spoken words into phonemes and represent these by 

graphemes, spelling many of these words correctly and making phonically 

plausible attempts at others 

        

The pupil can spell many common KS1 exception words         

The pupil can form capital letters and digits of the correct size, orientation 

and relationship to one another and to lower-case letters 

        

The pupil can use spacing between words that reflects the size of the letters.         
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Appendix 9 – VIPERS Question Stems KS1 and KS2 
 

KS1 VIPERS   

Example Question Stems 

Vocabulary • What does the word ………. mean in this sentence? 

• Find and copy a word which means ………. 

• What does this word or phrase tell you about ………? 

• Which word in this section do you think is the most  important? Why? 

• Which of the words best describes the character/setting/mood etc? 

• Can you think of any other words the author could have used to describe this? 

• Why do you think ………. is repeated in this section? 

Infer • Why was……. feeling……..? 
• Why did ………… happen? 
• Why did ………. say ……….? 
• Can you explain why……….? 
• What do you think the author intended when they said……….? 
• How does ………. make you feel? 

Predict • Look at the book cover/blurb – what do you think this book will be about? 
• What do you think will happen next? What makes you think this? 
• How does the choice of character or setting affect what will happen next? 
• What is happening? What do you think happened before? What do you think 

will happen after? 
• What do you think the last paragraph suggests will happen next? 

Explain • Who is your favourite character? Why? 
• Why do you think all the main characters are girls in this book? 
• Would you like to live in this setting? Why/why not? 
• Is there anything you would change about this story? 

• Do you like this text? What do you like about it? 

Retrieve • What kind of text is this? 
• Who did…..? 
• Where did…..? 
• When did…..? 
• What happened when…..? 
• Why did …….. happen? 
• How did …….? 
• How many…..? 
• What happened to……? 

Sequence • Can you number these events 1-5 in the order that they happened? 
• What happened after …….? 
• What was the first thing that happened in the story? 
• Can you summarise in a sentence the opening/middle/end of the story? 
• In what order do these chapter headings come in the story? 
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KS2 VIPERS     Example Question Stems 

Vocabulary • What do the words ...... and …… suggest about the character, setting and mood? 

• Which word tells you that….? 

• Which keyword tells you about the character/setting/mood? 

• Find one word in the text which means…… 

• Find and highlight the word that is closest in meaning  to……. 

• Find a word or phrase which shows/suggests that…… 

Infer • Find and copy a group of words which show that… 

• How do these words make the reader feel? How does this paragraph suggest 
this? 

• How do the descriptions of …… show that they are …….. 

• How can you tell that…… 

• What impression of …… do you get from these paragraphs? 

• What voice might these characters use? 

• What was …. thinking when….. 
• Who is telling the story? 

Predict • From the cover what do you think this text is going to be about? 

• What is happening now? What happened before this? 

• What will happen after? 

• What does this paragraph suggest will happen next? 

• What makes you think this? 

• Do you think the choice of setting will influence how the plot develops? 

• Do you think… will happen? Yes, no or maybe? Explain your answer using 
evidence from the text.? 

Explain • Why is the text arranged in this way? 

• What structures has the author used? 

• What is the purpose of this text feature? 

• Is the use of ….. effective? 

• The mood of the character changes throughout the text. 

• Find and copy the phrases which show this. 

• What is the author’s point of view? 

• What affect does ….. have on the audience? 

• How does the author engage the reader here? 

• Which words and phrases did ….. effectively? 

• Which section was the most interesting/exciting part? 

• How are these sections linked? 

Retrieve • How would you describe this story/text?  

• What genre is it? How do you know? 

• How did…? 

• How often…? 

• Who had…? Who is…? Who did….? 

• What happened to…? 

• What does…. do? 

• How ….. is ……..? 

• What can you learn from …… from this section? 

• Give one example of…… 
• The story is told from whose perspective? 

Summarise • Can you number these events 1-5 in the order that they happened? 
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• What happened after …….? 

• What was the first thing that happened in the story? 

• Can you summarise in a sentence the opening/middle/end of the story? 

• In what order do these chapter headings come in the story? 
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Appendix 10 – Reading Spines 

Durweston Primary School Reading Spine/Page Turners 

Books to be used for whole class reading for pleasure and/or teaching of reading skills 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Starfish (Reception) – Every Year  
Reading Spine  Page Turners Others 

Farmer Duck – Martin Waddell 
Goodnight Moon – Margaret Wise 
Brown 
Handa’s Surprise – Eileen Browne 
Mr Gumpy’s Outing – John 
Burningham 
Mrs Armitage on Wheels – Quentin 
Blake 
On the Way Home – Jill Murphy 
Owl Babies – Martin Waddell 
Rosie’s Walk – Pat Hutchins 
Shhh! – Sally Grindley 
Six Dinner Sid – Inga Moore 
The Gruffalo – Julia Donaldson 
Whatever Next – Jill Murphy 

I want my Potty – Tony Ross 
The Lighthouse Keepers’ Lunch – 
Ronda and David Armitage 
The Lion Inside – Rachel Bright and Jim 
Field 
One Snowy Night – Nick Butterworth 
The Pea and the Princess – Mini Grey 
There’s a Bear On My Chair  - Ross 
Collins 
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Dolphins (Years 1 and 2)  
Reading Spine  Page Turners Others 

Year 1 

• Avocado Baby – John Burningham 

• Beegu – Alexis Deacon 

• Can’t You Sleep Little Bear – Martin 
Waddell 

• Cops and Robbers – Janet Ahlberg 

• Dogger – Shirley Hughes 

• Elmer – David McKee 

• Knuffle Bunny – Mo Williams 

• Lost and Found – Oliver Jeffers 

• Peace At Last – Jill Murphy 

• The Elephant And The Bad Baby – 
Elfrida Vipont 

• The Tiger Who Came To Tea – 
Judith Kerr 

• Where The Wild Things Are – 
Maurice Sendak 

 
Year 2 

• Amazing Grace – Mary Hoffman 

• Dr Xargle’s Book of Earthlets – 
Jeanne Willis 

• Emily Brown And The Thing – 
Cressida Cowell 

• Fantastic Mr Fox – Roald Dahl 

• Flat Stanley – Jeff Brown 

• Frog And Toad Together – Arnold 
Lobel 

• Gorilla – Anthony Browne 

• Meerkat Mail – Emily Gravett 

• Not Now Bernard – David McKee 
 

Year 1 

• Burglar Bill – Janet and Allan 
Ahlberg 

• Greatest Animal Stories – Michael 
Morpurgo 

• Man on The moon – Simon Bartram 

• Silly Billy – Anthony Browne 

• Something Else – Kathryn Cave 

• The Enchanted Wood – Enid Blyton 

• Wolves – Emily Gravett 
 
Year 2 

• A Bear Called Paddington – Michael 
Bond 

• The Day The Crayons Quit – Drew 
Daywalt 

• Clarice Bean – Utterly Me – Lauren 
Child 

• I’ll Take You To Mrs Cole – Nigel 
Gray 

• Jack And The Baked Beanstalk – 
Colin Stimpson 
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Seahorses (Years 2 and 3)  
Reading Spine  Page Turners Others 

Year 2 

• Pumpkin Soup – Helen Cooper 

• The Flower -  John Light 

• The Giraffe And The Pelly And Me – 
Roald Dahl 

• The Hodgeheg – Dick King Smith 

• The Owl Who Was Afraid Of The Dark – 
Jill Tomlinson 

• Traction Man Is Here – Mini Grey 

• Tuesday – David Wiesner 

• Who’s Afraid Of The Big Bad Book -  
Lauren Child 

• Willa And Old Miss Annie – Berlie 
Doherty 

 
Year 3 

• Ice Cat – Linda Newbery 

• Hansel And Gretel – Anthony Browne 

• The Abominables -  Eva Ibbotson 

• The Battle Of Bubble And Squeak – 
Philippa Pearce 

• Lion, The Witch And The Wardrobe – C S 
Lewis 

• The Iron Man – Ted Hughes 

• The Sheep Pig – Dick King Smith 
 

Year 2 

• Journey – Aaron Becker 

• Leon And The Place Between – 
Angela McAllister 

• Mr Majeika – Humphrey Carpenter 

• Mrs Pepperpot Stories – Alf Preysen 

• The Stinky Cheeseman and Other 
Fairly Stupid Tales – Jon Scieszka 
 

Year 3 

• Beaver Towers – Nigel Hinton 

• Ice Palace – Robert Swindells 

• The Queen’s Nose – Dick King Smith 

• The Legend of Podkin One-Ear – 
Kieran Larwood 

• The Hundred And One Dalmations – 
Dodie Smith 

• The Tale of Desperaux – Kate 
DiCamillo 
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Sharks (Years 4 and 5)  
Reading Spine  Page Turners Others 

Year 4 

• Bill’s New Frock – Anne Fine 

• Charlotte’s Web – E.B. White 

• Perry Angel’s Suitcase – Glenda Millard 

• Firework-Maker’s Daughter – Phillip 
Pullman 

• The Snow-Walker’s Son – Catherine 
Fisher 

• Voices In The Park – Anthony Browne 

• Why The Whales Came – Michael 
Morpurgo 

 
Year 5 

• Midnight Fox – Betsy Byers 

• Varjak Paw – S. F. Said 

• Wolf Brother – Michelle Paver 
 

Year 4 

• Dead Man’s Cove – Lauren St 
John 

• KrindleKrax – Philip RIdley 

• Sky Hawk – Gill Lewis 

• Journey To The River Sea – Eva 
Ibbotson 

• Miraculous Journey of Edward 
Tulane – Kate Di Camillo 

• The Turbulent Term of Tyke Tiler 
– Gene Kemp 
 

Year 5 

• Artemis Fowl – Eoin Colfer 

• Beetle Boy – M. G. Leonard 

• Floodland – Marcus Sedgwick 
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Porpoises (Years 5 and 6)  
Reading Spine  Page Turners Others 

Year 5 

• FArTHER – Grahame Baker 

• Street Child – Berlie Doherty 

• Tom’s Midnight Garden – Philippa 
Pearce 

• The Wolves of Willoughby Chase – 
Joan Aiken 

 
Year 6 

• Arrival – Shaun Tan 

• Clockwork – Phillip Pullman 

• Fireweed – Jill Paton Walsh 

• Holes – Louis Sachar 

• River Boy – Tim Bowler 

• Skellig – David Almond 

• The Hobbit – J. R. Tolkien 

Year 5 

• Hatchett – Gary Paulsen 

• Room 13 – Robert Swindells 

• There’s A Boy In The Girl’s 
Bathroom – Louis Sachar 
 

Year 6 

• Cogheart – Peter Bunzl 

• Mortal Engines – Philip Reeve 

• Phoenix – S.F. Said 

• Letters From The Lighthouse – 
Emma Carroll 

• The Girl Of Ink And Stars – Kirin 
Milwood Hargreave 

• Wolf Hollow – Lauren Wolk 
 

The Explorer – Katherine Rundell 
Brightstorm – Vashti Hardy 
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Appendix 11 – Durweston Phonics Tracking Sheet – please see T drive for original 
 

        Durweston Phonic Tracking Phase 2   

 

 Name: _________________________________       
 

s a t p 

i n m d 

g o c k 

ck e u r 

h b f ff 

l ss the to 

I go no into 

 

 

 

 

Date /Total (28) 
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Name ___________________________________________________ 
 

Phase 2 Decodable words 

a it back got 

an of and up 

as off get mum 

at on big but 

if can him not 

in dad his had 

is    

 

Date/Total (25) 
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        Durweston Phonic Tracking Phase 3   

 

 Name:_________________________________       
 
 

Set 6 j v w x 

Set 7 y z zz qu 

ch sh th ng ai 

ee igh oa oo ar 

or ur ow oi ear 

air ure er   

Date /Total (26) 
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Name: ____________________(Phase 3) 

 

 

Phase 3 Tricky Words 

he was my are 

she be you all 

we me her they 

 

 

 

Phase 3 Decodable words 

will with see down 

that them for look 

this then now too 

 

Date/Total (25) 
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        Durweston Phonic Tracking Phase 4   

 

Name ________________________________________ 
 

Phase 4 Tricky Words 

 some one said 

come do so 

were when have 

there out like 

little what  

 

Date/Total (14) 
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        Durweston Phonic Tracking Phase 5   

 

Name ___________________________ 

 

ay ou ie ea  

 day out tie leaf  

oy ir ue aw  

enjoy girl blue saw  

wh ph ew oe au 

when photo new goes haunt 

a-e o-e i-e e-e u-e 

snake stone slide these cube 

 

Date/Total 

(36) 
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Name_______________________ (Phase 5) 
 

Phase 5 Tricky Words 

oh Mr called 

their Mrs asked 

people looked could 

 
Phase 5 Decodable words 

don’t time your make 

old put day here 

I’m house made saw 

by about came very 

 

Date/Total (25) 



Durweston CE VA Primary School                                                                                                                                                 English Policy Autumn 2019 

Page 53 of 58 
 

Phonics Tracking 
 

Name Phase 2 Words Phase 3 Words Phase 4 
Words 

Phase 5 Words 
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First 100 High Frequency Words 

the are do about 

and up me got 

a had down their 

to my dad people 

said her big your 

in what when put 

he there its could 

I out see house 

of this looked old 

it have very too 

was went look by 

you be don’t day 

they like come made 

on some will time 

she so into I’m 

is not back if 

for then from help 

at were children Mrs 

his go him called 

but little Mr here 

that as get off 

with no just asked 

all mum now saw 

we one come make 

can them Oh on 
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Next 100 Most Common Words (101 – 200) 

water things lots jumped 

away new need because 

good after that’s even 

want wanted baby am 

over eat fish before 

how everyone gave Gran 

did our mouse clothes 

man fox something tell 

going through bed key 

where way may fun 

would been still place 

or stop found mother 

took must live sat 

school red say boat 

think door let’s window 

home right much sleep 

who sea suddenly feet 

didn’t these told morning 

ran began another queen 

know boy great each 

bear animals why book 

can’t never cried fell 

again next keep friends 

cat first room box 

long work Last dark 
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Next 100 Most Common Words (201 - 300) 

Grandad park car snow 

There’s lived couldn’t air 

looking birds three trees 

end two head bad 

than has king tea 

best yes town top 

better play I’ve eyes 

hot take around duck 

sun thought every horse 

across dog garden rabbit 

gone well fast white 

hard find only coming 

floppy more many he’s 

really I’ll laughed river 

wind round its liked 

wish tree green giant 

eggs magic different looks 

once shouted let use 

please us girl along 

thing other which plants 

stopped food inside dragon 

ever soon run pulled 

miss night any we’re 

most narrator under fly 

cold small hat grow 
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Appendix 12 – Guide for Volunteers 

 
 
 

Guidance on hearing children read at Durweston 
 
Firstly, many thanks for making the time to come in and work with our children. We really appreciate it and 
hope both you and the children enjoy the time you spend together.   
 
 
Please spend about 10 minutes with each child. Look at the list and start from where the last person left off 
– the office will help you find the first child. The child should come with a book to read from their book bag.  
Have a look at the cover and talk about what might happen in the book before you read it.  Try some “I 
wonder…” sentences and look for clues on the front and back cover.  For children who are part-way 
through a book, you might ask them to tell you a bit about the story so far. 
 
 
As the child reads, give them time to have a go at unfamiliar words. If you can, help them by splitting the 
word up. If they manage to read correctly a word they have struggled with, give them lots of praise.  
However, don’t let children struggle too long over a word so that it makes the reading of the book a chore. 
Tell them the word and allow them to carry on.  If necessary, read a bit to the child and encourage them to 
join in; or maybe read alternate sections so that the story flows. Encourage reading with expression, paying 
attention to punctuation and the layout of the text.   
 
 
After reading, talk about what you have read. Make sure the child has understood the main parts of the 
story. You could talk about what has happened and what might happen next. Share and discuss your ideas 
with them.  Ask them if anything similar has happened to them or whether they have read anything similar 
in other stories. 
 
 
Perhaps use this time to revisit words that they did manage to read.  “I was really impressed with the way 
you worked out …… How did you know that it said…” will reinforce strategies that the child has used 
successfully and leave them feeling good about their reading abilities.  Aim to make the session as positive 
and enjoyable for the child as possible. 
 
 
Please record in the child’s reading record book the date, the book that they have shared with you and a 
positive comment.  If there are any issues, please discuss them with the teacher at the end of the session.  
When you have finished, ask the child to send the next child on the list. 
 
 
 
Please remember that any information you gather about children while you are working in school is 
confidential and should not be discussed or shared outside of school. If anything takes place 
during your time with a child that gives you cause for concern, please talk to a member of the 
teaching staff. 
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Appendix 13 – The Talk4Writing Process 

 
 

The Talk 4 Writing Process 

 


